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ABSTRACT 
One of the goals of a country is to prosper its people including people with disabilities. 
The welfare of persons with disabilities can be achieved through increased independence, 
the educational process, and patterns of care for people with disabilities. The education process 
and the burden of care to realize the independence of persons with disabilities are influenced by 
the level of disability, family economy, family environment, school environment, and community 
environment. This study aims to 1) analyze the level of disability, family economy, family 
environment, school environment, and community environment towards the burden of childcare; 
2) analyze the level of disability, family economy, family environment, school environment, 
community environment, and the burden of child care for children's education; and 3) analyze the 
level of disability, family economics, family environment, school environment, community 
environment, the burden of care, and education of children towards the independence of persons 
with disabilities; 4) analyze whether the burden of care mediates the effect of variable levels of 
disability, family economy, family environment, school environment, community environment on 
the education of children with disabilities; and 5) analyze whether the education of children with 
disabilities mediates the effects of variable levels of disability, family economy, family 
environment, school environment, community environment on the independence of persons with 
disabilities in the Province of Bali. This study was designed using quantitative methods with 177 
respondents with disabilities taken by probability sampling with proportionate stratified random 
sampling techniques. The analytical model used is Partial Least Square (PLS) with Structural 
Equation Modeling. The results showed that: 1) variables of the level of disability, family 
economy, family environment, and school environment directly had a positive and significant 
effect on the burden of caregiving and only the community environment had a direct but not 
significant effect on the burden of care; 2) variables of the level of disability, family economy, 
family environment, school environment, and community environment directly have a positive 
and significant effect on the education of children with disabilities and the independence of 
persons with disabilities; 3) the burden of care mediates the influence of the level of disability, 
family economy, family environment, and school environment significantly on the education of 
children with disabilities. While the influence of the community environment on the education of 
children with disabilities through the burden of caregiving as a mediating variable has no 
significant effect; 4) education of children with disabilities mediates the influence of the level of 
disability, family economy, family environment, school environment, and community environment 
significantly on the independence of persons with disabilities in the province of Bali. Based on the 
results of this study, it is hoped that the government, NGOs and social organizations to 
encourage increased access and quality of education for children with disabilities, skills training 
and empowerment of persons with disabilities to foster independence and fulfill the rights of 
persons with disabilities. 
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Realizing people's welfare is the goal of the state which is implemented through a 
development program. To measure the level of welfare of the population the United Nations 
Development Program (UNDP) in 1990 introduced the Human Development Index which is 
published periodically in the Human Development Report as a measure of the achievement of 
development or the level of welfare of the population of a country or region. Todaro (2004) states 
that the basic indicators of development are real income, health, and education. Education 
(including children with disabilities) will determine the achievement of development and 
community welfare. Data from the 2017 Province of Bali Social Service in Atu Dewi (2018) states 
that the total population of people with disabilities is 43,040 people, consisting of persons with 
disabilities based on disability as many as 25,013 people and the elderly (elderly) as many as 
18,027 people. Based on the 2019 Education Profile and Information at the Bali Provincial 
Education Office, School for the disabled (SLB) students in 2018/2019 Academic Year were 
2,209 people and there were still school-aged children with disabilities who were not attending 
school. There are several risk factors and protective factors that interact with each other as an 
ecological sub-system in children, namely: individual characteristics, family background, school 
conditions, education system, and wider socio-economic conditions so that the result of children 
not attending school. Bear, et al (2006) revealed, there are some reasons why a student drops 
out of school that varies with each individual. In the Individual Education Program (IEP) 
mentioned to find out the differences between individuals and the causes of children with 
disabilities leaving school is to look at the fixed characteristics of children related to their needs. 
Specific disability is a very significant factor as a cause of dropping out, in addition to weak 
individual factors (disability), family (economic conditions and parents 'expectations), and school 
(the quality of students' relationships with teachers and peers) is also a driver to quit school. It is 
seen that the level of disability, family economy, family environment, school environment, 
community environment are determinants that influence the education of children with 
disabilities. 

The purpose of education for children with disabilities is to realize independence in 
activities, business, and life with their families. Children with disabilities are far more likely to face 
difficulties in finding work and accessing welfare. However, they remain an important part of the 
population that needs to develop their knowledge, skills, and talents that are sometimes under-
explored and not yet utilized for their independence (Singal, et al, 2017). Educational 
development is the second priority program in the 2018-2023 Bali Regional Development Vision 
namely "Nangun Sat Kerthi Loka Bali", so examining the real condition of educational services 
for persons with disabilities is an interesting problem to study, especially the factors that 
influence the education of children with disabilities in realizing the independence of persons with 
disabilities in the Province of Bali. 

The purpose of this study is to analyze: 1) the effect of the level of disability, family 
economy, family environment, school environment and community environment on the burden of 
care; 2) the influence of the level of disability, family economy, family environment, school 
environment and community environment on the education of children with disabilities; 3) the 
influence of the level of disability, family economy, family environment, school environment and 
community environment on the independence of persons with disabilities; 4) analyze whether the 
burden of care mediates the influence of the level of disability, family economy, family 
environment, school environment and community environment on the education of children with 
disabilities; and 5) analyze whether the education of children with disabilities mediates the 
influence of the level of disability, family economy, family environment, school environment and 
community environment on the independence of persons with disabilities in the Province of Bali. 
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LITERATURE REVIEW 

 
Humans are social creatures, like it or not, all activities in our lives are interrelated with 

others as an integrated system (Jones, 1997). The condition of well-being refers to the term 
social welfare, which is a condition of meeting material and non-material needs. Midgley (2000) 
defines social welfare as "... a condition or state of human well-being." Prosperous conditions 
occur when human life is safe and happy because the basic needs for nutrition, health, 
education, shelter, and income can be met, and obtain protection from the risks that threaten 
their lives. 

In-Law Number 8 of 2016 concerning Persons with Disabilities, the social welfare rights for 
persons with disabilities include the right to social rehabilitation, social security, social 
empowerment, and social protection. The welfare of persons with disabilities is achieved if they 
move out of poverty and / or are not mired in the poverty circle by Chambers. 1983 in Kadji 
(2013) was mentioned as a disadvantage that surrounded the lives of poor people or families, 
namely: (1) poverty; (2) physical weakness; (3) vulnerability; (4) isolation; and (5) powerlessness. 
This disadvantage causes a tangled thread of poverty in poor families, especially people with 
disabilities because it enters the poverty trap scheme that does not end (Salim, 1980). 

The way out of the poverty trap is with human development. Gilley and Eggland (1996) 
stated human development refers to the advancement of competencies, namely knowledge, 
skills, and improvement of human behavior itself, both for individual interests and for the benefit 
of the organization. Braunholtz (2007) notes that not all chronic poor people are born in long-term 
poverty, but many fall into chronic poverty after a series of shocks that they cannot recover, 
including health, injury, and disability. In the long run, people who are economically poor due to 
health, age, physical or mental disability are more likely to face lasting poverty, because the 
solutions available to them are limited (Braunholtz, 2007). Being disabled or families with 
disabilities tend to remain poor and at greater risk of passing on their poverty to the next 
generation. Sakamota and Power (1995) stated that poor children and children with disabilities 
did not excel at school and most of them had low expectations. Disabled and poor children will 
not get access to a quality education because of poverty and negative perceptions in the school 
environment. Special education and inclusion in education for students who have difficulty in 
following the learning process due to physical, emotional, mental, social, and/or potential 
disabilities and special talents, to optimally develop students' potential according to their abilities. 
These students are children with disabilities consisting of: visually impaired, deaf, deaf, mentally 
retarded, mentally disabled, tunalaras, learning difficulties, slow learning, autistic, have motor 
impairments, become victims of narcotics abuse, illegal drugs, and other addictive substances, 
and have other disorders and disorders double tuna (Winarsih, et al. 2013). 

Education is one of the roads to the independence of people with disabilities. The welfare 
of persons with disabilities can be achieved if they can move independently and have 
competence, namely knowledge, skills, and behavior to work or open a business independently 
by their disability. Independence and competency of persons with disabilities will grow through 
the education process, namely self-development programs and vocational / skills education 
through formal education (special education/inclusion), non-formal education, and also informal 
education.  

In the theory of independence developed by Steinberg (1995) the term independence 
means independence which lexically means independence or freedom. Conceptually 
independence refers to the capacity of individuals to treat themselves. Steinberg (1995) states 
that "independence generally refers to individuals' capacity to behave on their own". According to 
Monks, et al (2006) an independent person will exhibit explorative behavior, be able to make 
decisions, be confident, and be creative. It is also able to act critically, is not afraid to do 
something, has satisfaction in carrying out its activities, can accept reality and can manipulate 
the environment, interact with peers, focus on goals and be able to control themselves. Santrock 
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(2003) states, the factors that influence and shape independence are the environment, parenting, 
and education. The internal environment (family) and external environment (community) will 
shape a person's personality and independence. The role and parenting of parents are very 
influential in instilling the values of a child's independence. While education contributes to the 
formation of one's independence, namely social interaction and intelligence. Social interaction 
trains children to adjust and take responsibility for what is done so that children can solve the 
problems faced, while intelligence is an important factor that influences the process of 
determining attitudes, decision making, problem-solving, and adjustment. 

The independence of persons with disabilities can be realized through self-development 
education called the Activity of Daily Living (ADL) or daily activities. The self-development 
program aims to practice personal skills that have a direct impact and relate directly to other 
individuals in the community. Skills that are trained and taught are individual needs that must be 
done alone without the help of others so that persons with disabilities can take care of 
themselves in their daily routine activities (Widya, 2003). This self-development must be carried 
out sustainably, so that independence, skills, and abilities grow to create independent 
businesses, work opportunities or work following their expertise and competencies, including 
fostering emotional independence and behavior. The independence of persons with disabilities 
can be seen in Astuti's research (2016) where the characteristics of independence are: 1) able to 
take the initiative; 2) able to overcome obstacles or problems encountered; 3) have confidence 
and can do things without the help of others; 4) have a desire to develop a business; 5) has a 
desire to compete for progress for his good; and 6) take responsibility for what he does. 
Independence is influenced by various factors, namely parenting factors in the family and 
community environment. Physiological conditions such as the state of the body, physical health, 
gender, and psychological conditions also influence, because one's intelligence and thinking 
ability can be changed and developed through the environment. 

Educational services for people with disabilities are a must in education for all. The 
international provisions that form the basis are the Universal Declaration of Human Rights in 
1946, the UNESCO Convention on Discrimination in Education in 1960, and the 1989 
Convention on the Rights of the Child. Salamanca Statement and Framework for Action for 
Disability Education in 1994, UN Convention on the Rights of Persons with Disabilities in 2006. 
These international provisions are a reference of all countries in education services for persons 
with disabilities with the principle of equal rights, equality, and justice. Indonesia has ratified the 
results of the Convention on the Rights of Persons with Disabilities (Convention on the Right 
Persons With Disabilities) as outlined in Law Number 19 of 2011. UNESCO (2009) revealed, 
there are three approaches to educating children with disabilities, namely: 1) Segregation, 
children with disabilities are educated in special schools or at home; 2) Inclusive education, 
children with disabilities learn effectively in public schools where the whole system has been 
changed to meet all children's needs; and 3) Integrated education, children with disabilities 
attend special classes or units in public schools. Inclusion education policy in Indonesia began 
since the issuance of the Circular of the Director-General of Elementary Education and 
Education Ministry of National Education No.380 / C.C6 / MN / 2003 on January 20, 2003, 
reinforced by Permendiknas No. 70 of 2009 concerning Inclusive Education, which seeks to 
accommodate education for all regardless of race, religion, and potential of students. Explained, 
Zaitun (2017) the goal of inclusive education is to encourage the realization of full disability 
participation in people's lives. However, in practice, the inclusive education system in Indonesia 
still leaves the issue of tugging between the government and education practitioners, in this case, 
the teachers. The educational attainment of children with disabilities through special education 
and inclusive education is highly dependent on the disability conditions experienced by children, 
the socioeconomic conditions of the family, because the disability education process of children 
needs to be supported by high enough costs, conditions of the family environment, school 
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environment, and the community environment also influence the sustainability of children's 
education 

Parents who have children with less normal conditions will surely experience depression, 
feelings of sadness and even feel unprepared to accept the condition suffered by their children 
for a variety of reasons. Depression according to Beck (1985), is a "primary mood disorder" or as 
an "affective disorder". Beck views depression as follows: (1) Depression is a prolonged sadness 
and an apathetic state of mind (affective component); (2) Depression is a wrong way of thinking 
in looking at reality outside and within oneself, so that negative self-concepts are formed which 
continue to feelings of inferiority (the cognitive component); (3) Depression is a disorder of 
physiological function which, among others, causes difficulty sleeping and loss of appetite and 
sexual (physiological components); (4) Depression is a loss of the ability to function properly and 
a loss of drive and energy to act (a component of behavior). Several factors that contribute to 
increasing parenting stress are due to the child's condition, namely: lack of intellectual function, 
physical limitations, low self-care skills, and limited social skills of children (Lessenberry & 
Rehfeldt, 2004). These conditions need a treatment program to provide targeted activities when 
they have free time, avoid negative effects, do not harm, and do not disturb the environment. 
Parents who have a child with a disability face the challenges and burdens of care that take up 
family resources, namely psychological burdens, caregiving time, support needs of caregivers, 
and special costs of care and care (Jemta, et al, 2008). 

The education process is one form of fulfilling the basic rights of children, namely the right 
to grow and develop and learning needs. The fulfillment process will not be separated from the 
influence of the environment, especially the family environment, community environment, and the 
school environment both through informal education, formal education, and non-formal 
education. Mishra & Azeez (2014) stated, "Family is the most influential agent among the 
different social factors that significantly influence the growth and development of any child". In 
the family environment, economic status, social status, parental education level, income, and 
care burden affect the development of children's education. Rumberger & Larson's research 
(1998) reveals the relationship between educational performance with individual students, the 
school environment, family conditions, and community environmental conditions, as outlined in 
the "Conceptual Framework for Studying Student Educational Performance". Within the 
framework of this concept, educational performance will be influenced by the child's individual 
background as seen from a gender perspective, attitudes, or perceptions about education and 
the educational background of parents. This background directly affects the social conditions in 
schools and the academic condition of students. In line with Rumberger & Larson's work scheme, 
Santrock (2010), states, the ecological system theory developed by Urie Bronfenbrenner in 1986, 
focuses primarily on the social context in which children live and those that influence children's 
development. Urie Bronfenbrenner's Ecological Systems Theory defines and understands human 
development in the context of the system of relationships that shape the person's environment. 
Bronfenbrenner's Ecological Systems Theory: "The ecology of human development is the 
scientific study of the progressive, mutual accommodation throughout the life course between the 
active, the growing human being and the changing properties of the immediate settings in the 
developing person lives" (Johnson, 2008). Bronfenbrenner's Ecological Systems Theory is also 
used to know and understand the processes and factors that influence the education of children 
with disabilities. Mantey (2014) states the Bronfenbrenner Theory Model is used to explain the 
education of children with disabilities in the context of an ideal inclusive education. In this model, 
it will be seen the interaction process that is likely to occur in the context of children's ecosystems 
and critical understanding of the education of persons with disabilities. This system will explain 
the systemic influence on the development of children with disabilities in education, such as 
Figure 2. 
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.  
Figure 2 – Bronfenbrenner Ecological System of Disabilities Education (Source: Urie Bronfenbrenner, 

1989 in Mantey, 2014) 

 
Factors that influence the education of children with disabilities as subsystems are divided 

into five systems, namely: microsystems, mesosystems, exosystems, macrosystems, and 
chronosystems. Figure 4 makes it possible to explore the educational development of children 
with disabilities that are constructed and constrained by factors operating at different levels. At 
the microsystem layer, two-way relationships occur that influence each other with individual 
students. Relationships in the microsystem layer are individual student interactions with parents, 
class teachers, classmates, school employees. In the mesosystems layer where the factors 
interact with one another, it also influences individual students, such as the relationship between 
parents and class teachers, classmates, peers, and school environment. Exosystems are larger 
social systems such as school and government policies where children do not interact directly, 
but as recipients of impacts. The structure in this layer affects the child's development when 
interacting with several other structures in the microsystem. Furthermore, the macrosystem is 
considered as the outer layer in the child environment. Although it does not become a specific 
framework, this layer consists of cultural values, customs, beliefs, social systems, and applicable 
legal rules. The effect of the larger principles defined by the macro system has a tiered effect 
throughout the interaction of all other layers. Furthermore, the final system is the chronosystem 
which includes the time dimension related to the child's environment. The elements in this 
system can be external, such as the time of parental death or internal, such as physiological 
changes that occur with increasing age of the child. Children with disabilities are central to the 
system and educational process of children with disabilities, so that individual conditions of 
children, the level of disabilities experienced by children become part of the microsystem 
including interactions between children with disabilities and the family environment and family 
economic conditions. The relationship between parents and schools such as teachers and school 
managers, school friends, and the school environment is in the mesosystem environment. While 
school policies or government policies that directly affect the process of children's education are 
report ecosystems. Furthermore, the macrosystem in the process of education of children with 
disabilities is the influence of the community environment with cultural values, customs, beliefs, 
social systems, and the rule of law applicable in society. The final system is the chronosystem 
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which includes the time dimension related to the child's environment such as physiological 
changes that occur with age. 
 

METHODS OF RESEARCH 
 

Research with a population of people with disabilities in the Province of Bali totalling 25,013 
people, the determination of the sample was determined by the proportionate random sampling 
technique. Using the Slovin method, 177 research respondents. After the data has been 
collected, validity and reliability tests are performed to determine the validity of the instrument 
and the level of confidence in the results of a measurement. Collecting data in this study using a 
questionnaire with a scale of 1 to 5, and then analyzed with PLS (Partial Least Square) analysis 
techniques with the model as presented in Figure 3. 
 

 
 

Figure 3 – Research Conceptual Framework 

 
RESULTS AND DISCUSSION 

 
A validity test is used to test the level of accuracy and accuracy of the instrument that 

should be measured using a two-tailed test with a significance level of 0.05. Reliability shows the 
level of accuracy of the measurement tool. The value of an instrument is said to be reliable if it 
has a Cronbach's Alpha value > 0.7 and is still tolerated if > 0.6. The results of the instrument 
validity and reliability test can be seen from the results of the Pearson bivariate analysis show 
that the correlation of all indicator items with total score items is significant (<0.05), so it can be 
concluded that the research instrument is valid. Likewise, the Cronbach’s Alpha value for all 
items is> 0.70 so that it is concluded that all instrument items are reliable. 

Overall, the full model of the influence of the level of disability, family economy, family 
environment, school environment, community environment, care burden, education of children 
with disabilities on the independence of persons with disabilities in Bali Province is presented in 
Figure 4. 

Three values must be considered at this stage, namely convergent validity, discriminant 
validity, and composite reliability. Convergent validity is used to find out which instrument items 
can be used as indicators of all latent variables. The results of this test are measured based on 
the outer loading factor of the construct indicator. The following convergent validity test results 
are presented in Table 1. Test results Table 1 shows that all outer loading has a value greater 
than 0.5 so that this measurement can be concluded that it has fulfilled the convergent validity 
requirements. 
 

Level of 
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Parenting Cost 

Independence of 

persons with 
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Children 
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environment 

School 

environment 

Family 

environment 

Economics of 

Family 
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Figure 4 – Full Models of Disability Level, Family Economy, Family Environment, School Environment, 

Community Environment, Burden of Care and Education of Children with Disabilities Towards 
Independence of Persons with Disabilities in the Province of Bali 

 
Table 1 – Outer Loading Indicator Against each construct 

 

Relationship between indicators and their constructs Loading Std. Deviation t-statistic P value 

TD1  TD 0,961 0,008 119,383 0,000 
TD2  TD 0,952 0,012 77,283 0,000 
TD3  TD 0,932 0,021 45,462 0,000 
EK1  EK 0,907 0,017 54,212 0,000 
EK2  EK 0,932 0,012 74,616 0,000 
EK3  EK 0,882 0,021 42,036 0,000 
EK4  EK 0,891 0,026 34,238 0,000 
LK1  LK 0,693 0,058 11,908 0,000 
LK2  LK 0,825 0,033 25,089 0,000 
LK3  LK 0,871 0,026 33,859 0,000 
LK4  LK 0,886 0,025 35,854 0,000 
LK5  LK 0,850 0,038 22,631 0,000 
LK6  LK 0,872 0,031 28,448 0,000 
LS1  LS 0,679 0,055 12,260 0,000 
LS2  LS 0,842 0,045 18,745 0,000 
LS3  LS 0,910 0,017 54,309 0,000 
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LS4  LS 0,924 0,013 69,939 0,000 
LS5  LS 0,868 0,032 27,522 0,000 
LS6  LS 0,928 0,014 65,842 0,000 
LS7  LS 0,860 0,022 38,285 0,000 
LM1  LM 0,881 0,025 35,102 0,000 
LM2  LM 0,883 0,028 31,917 0,000 
LM3  LM 0,889 0,025 35,084 0,000 
LM4  LM 0,836 0,034 24,818 0,000 
BP1  BP 0,868 0,033 26,457 0,000 
BP2  BP 0,890 0,020 45,038 0,000 
BP3  BP 0,904 0,017 54,179 0,000 
BP4  BP 0,898 0.019 46,664 0,000 
PA1  PA 0,958 0,011 89,206 0,000 
PA2  PA 0,936 0,011 84,534 0,000 
PA3  PA 0,948 0,013 73,889 0,000 
KM1  KM 0,922 0,018 52,562 0,000 
KM2  KM 0,954 0,010 95,738 0,000 
KM3  KM 0,954 0,010 94,751 0,000 
KM4  KM 0,956 0,011 86,478 0,000 
KM5  KM 0,951 0,011 85,613 0,000 
KM6  KM 0,898 0,018 50,715 0,000 

 

Note: TD = Disability level LM = Community Environment; EK = Family’s Economics BP = Parenting Cost; LK = Family 
Environment PA = Education of disabilities children; LS = School Environment KM = Independence of person with 
disabilities. 

 
Based on Table 2 it can be seen that all constructs are very good because they have a 

discriminant validity that is far greater than 0.5. Discriminant validity of all research variables is 
reflected in the Average Variance Extracted Value (AVE) of each variable with AVE above 0.70 
for Composite Reliability and Cronbach Alpha which exceeds 0.60. Thus all measurements used 
in this study are reliable. 
 

Table 2 – Average Variance Extracted (AVE), Composite Reliability (CR) 
 

Construct 
Average Variance 
Extracted (AVE) 

Composite 
Reliability 

Cronbach's 
Alpha 

Parenting Costs (BP) 0,792 0,938 0,913 
Family Economics (EK) 0,816 0,947 0,925 
Independence of Persons with Disabilities (KM) 0,882 0,978 0,973 
Family Environment (LK) 0,698 0,932 0,912 
Community Environment (LM) 0,761 0,927 0,895 
School Environment (LS) 0,744 0,953 0,941 
Disability Children's Education (PA) 0,897 0,963 0,943 
Disability Level (TD) 0,900 0,964 0,944 

 
The goodness of fit structural models in the inner model is tested using relevant predictive 

values (Q2). The Goodness of structural evaluation shown in Table 3, which contains the R-
square coefficient for each exogenous variable. 
 

Table 3 – R-square Values 
 

Variable R Square Information 

Parenting Costs (BP) 0,809 Strong 
Disability Children's Education (PA) 0,904 Strong 
Independence of Persons with Disabilities (KM) 0,956 Strong 

 
Predictive value - relevance is obtained by the formula: 

 
Q

2 
= 1 – [ ( 1 – R1

2
) ( 1 – R2

2 
) ... ( 1- Rp

2 
) ]

 
= 0,989 
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The Q2 results show the predictive relevance value is 0.989. This means that 98.9 percent 
of the variation in the independence of persons with disabilities can be explained by the variables 
used in the model. The remaining 1.1 percent is explained by other factors outside the model. 
With this result, it can be concluded that this model has relevant predictive value. 

The model evaluation used the bootstrapping procedure, through the T-statistical 
significance test of each path coefficient, to test the significance of the construct, with a 
significance level of α = 5%, where the t-table value was around = 1,645 for one side. To find out 
the direct effect between variables can be seen from the results of the analysis of the path 
coefficients shown in Table 4. 
 

Table 4 – Path Coefficients (Direct Effect between Research Variables) 
 

Path Variable Coefficient Standard Deviation T Statistics P Values Keterangan 

TD → BP 0,161 0,065 2,470 0,014 Significant 
EK → BP 0,217 0,068 3,202 0,001 Significant 
LK → BP 0,186 0,055 3,351 0,001 Significant 
LS → BP 0,468 0,060 7,833 0,000 Significant 
LM → BP 0,077 0,051 1,511 0,132 Not Significant 
TD → PA 0,170 0,060 2,823 0,005 Significant 
EK → PA 0,117 0,049 2,403 0,017 Significant 
LK → PA 0,096 0,048 2,303 0,043 Significant 
LS → PA 0,159 0,072 2,195 0,029 Significant 
LM → PA 0,090 0,043 2,091 0,037 Significant 
TD → KM 0,097 0,031 3,117 0,002 Significant 
EK → KM 0,059 0,032 1,869 0,062 Significant 
LK → KM 0,125 0,028 4,501 0,000 Significant 
LS → KM 0,218 0,039 5,532 0,000 Significant 
LM → KM 0,061 0,026 2,337 0,020 Significant 
BP → KM 0,193 0,079 2,438 0,015 Significant 
PA → KM 0,366 0,070 5,195 0,000 Significant 
BP → PA 0,493 0,111 4,445 0,000 Significant 

 
Table 4 shows that the community environmental variable (LM) has a positive effect on the 

caregiving variable (BP), but it is not significant. This relationship is evidenced by the P-Value of 
the variable greater than 0.05 that is, a p-value of 0.132 for two-sided testing or with t arithmetic 
of 1.511 smaller than t-table of 1.645 with a p-value of 0.066 to test one side, so it is declared 
insignificant because it is greater than 0.05. In addition to the relationship of the community's 
environment to the burden of caregiving, all relationships have a positive and significant effect as 
evidenced by P.Value of ≤ 0.05 as Table 4. Thus statistically the research hypothesis has been 
proven as follows. 

1) The level of disability, family economy, family environment, and school environment has 
a positive and significant impact on the burden of care for people with disabilities in the Province 
of Bali. That is, the level of disability, family economy, family environment, and school 
environment significantly influences the proven and accepted caregiving burden. The results of 
this study are in line with research by Amin (1995), Zaitun (2017) and Lessenberry & Rehfeldt 
(2004) for the level of disability, research Head & Abbeduto (2007), Joana Briggs Institute (2012), 
and Triana & Andriany (2010) for the family economy, research Zaitun (2017), Amaya and 
Tomasini (2014), and Bogels & Restifo (2014), for the family environment, and research by 
Gunadi (2008), Saputra (2016), and Farrel (2008) for the school environment. While the 
community environment has a positive effect, but not significantly to the burden of care for 
people with disabilities in the Province of Bali. This means that the community environment has a 
positive effect on the burden of care for people with disabilities but the effect is not significant. 
These results indicate that the influence of the community environment on the burden of care is 
not proven and is not accepted. The results of this study are also in line with research by Ezzat, 
et al (2017) and Anggraeni and Valentina (2015).  
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2) The level of disability, family economy, family environment, school environment, 
community environment, and parenting cost has a positive and significant impact on the 
education of children with disabilities in the Province of Bali. This result can be interpreted that 
the level of disability, family economy, family environment, school environment, community 
environment, and parenting cost significantly influences the education of children with disabilities 
proven and accepted. This study is in line with research by Amin (1995), Svetaz et al (2000), and 
Miftakhuddin (2016) for the level of disability, research by Walker (2013), and Wagner et al. 
(2005) for the family economy, research by Hurlock (2000), Doren, et al (2014), and Novi, et al 
(2014) for the family environment, research by Miftakhuddin (2018), Johnsen and Skjorten 
(2001), and Sutherland & MacMillan (2001) for the school environment, Miftakhuddin research 
(2018) for the community environment, and research by Hallahan & Kauffman (2006), Novi, et al 
(2014), and Zaitun (2017) for the burden of care. 

3) The level of disability, family economy, family environment, school environment, 
community environment, parenting cost, and education of disabilities children have a positive and 
significant impact on the independence of persons with disabilities in the Province of Bali. The 
results of the study can be interpreted that the level of disability, family economy, family 
environment, school environment, community environment, parenting cost, and education of 
disabilities children significantly influence the independence of persons with disabilities proven 
and accepted. This research is in line with Ali and Asronis (2004), and Rizky's (2015) research 
for the level of disability, Aziz (2019), Wagner, et al (2005), and Walker (2013) for family 
economics, Hurlock research (2000), Ali and Asroni (2004), and Mazidah (2012) for the family 
environment, research by Subagya (2011), and Rizky (2015) for the school environment, 
research by Hamidah, et al (2012), and Effendi and Yunianto (2017) for the community 
environment, research by Amalia (2014), Dunn, et al (2004) and Alwisol (2004) for the burden of 
care, and research by Widya (2003), Mirnawati (2018), and Indriana (2004) for the education of 
children with disabilities. 

Analysis of indirect effects, can explain the relationship between research variables (latent 
variables through the role of intermediate variables. Indirect effects can be seen from the results 
of the analysis of the total indirect effect values shown in Table 5. 
 

Table 5 – Total Indirect Effects Values (Indirect Effect Variable Research) 
 

Path variable  Coefficient Standard Deviation T Statistics P Values Information 

TD → PA 0,080 0,043 1,860 0,063 Significant 
TD → KM 0,122 0,028 4,360 0,000 Significant 
EK → PA 0,107 0,038 2,815 0,005 Significant 
EK → KM 0,124 0,037 3,327 0,001 Significant 
LK → PA 0,092 0,040 2,282 0,023 Significant 
LK → KM 0,105 0,029 3,566 0,000 Significant 
LS → PA 0,231 0,061 3,811 0,000 Significant 
LS → KM 0,233 0,043 5,360 0,000 Significant 
LM → PA 0,038 0,027 1,386 0,166 Not Significant 
LM → KM 0,062 0,028 2,171 0,030 Significant 
BP → KM 0,181 0,064 2,831 0,005 Significant 

 
Based on Table 5 it is known that the mediation relationship in this test has a significant 

effect (P values < 0.05) except for the relationship of community environmental variables to the 
education of children with disabilities through care load that has an insignificant relationship as 
evidenced by P values ˃ 0.05. These results indicate that the burden of caregiving does not 
mediate community environmental variability to the education variable of children with disabilities. 
This is because the direct influence of the community environment on the burden of care is also 
not significant. 

1) The results of the research analysis found that statistically the level of disability, family 
economy, family environment, and school environment significantly influences the education of 
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children with disabilities through the burden of care in the Province of Bali. This means that the 
level of disability, family economy, family environment, and school environment significantly 
influences the burden of child care, furthermore, the burden of child care affects the education of 
children with disabilities. With the results of statistical testing, this means that the hypothesis is 
proven to be accepted. These results are in line with Winarsih, et al (2013), Aziz (2019), Wagner, 
et al (2005), Ainscow, et al (2012), Doll, et al (2013), Mishra and Azeez (2014), Wardhani, et al 
(2008), Doren, et al (2014), Rizky (2014). Community environmental variables indirectly have an 
insignificant effect on the Education of Children with Disabilities through the Burden of Care in 
the Province of Bali. The results of the research analysis showed that the community 
environment directly had a significant effect on the education of children with disabilities and after 
mediating the care load variable became insignificant, this showed no mediation (non-mediation) 
because after mediation it had an insignificant effect. The results of this test state that hypothesis 
27 is not proven. These results are in line with Ekadjati (1995), Soetomo (2010), Palijama (2002). 

2) Based on the results of data analysis that statistically the relationship between variables 
of disability level, family economy, family environment, school environment, and community 
environment indirectly has a significant effect on the independence of persons with disabilities 
through the education of children with disabilities. The direct effect of the variable level of 
disability, family economy, family environment, school environment, and the community 
environment directly has a positive and significant effect on the independence of persons with 
disabilities, and after going through the education variable of children with disabilities (mediated) 
also has a significant effect, this shows partial mediation. The results of this test means that the 
research hypothesis is proven to be accepted. These results are in line with Robinson, et al 
(1991), Mantey (2014), and Aziz, 2019. 
 

CONCLUSION AND SUGGESTIONS 

 
The level of disability, family economy, family environment, and school environment directly 

has a positive and significant effect on the burden of care for people with disabilities in the 
Province of Bali. The most dominant variable influencing the burden of care for people with 
disabilities is the school environment, followed by the family economy, family environment, and 
the level of disability. Whereas the community environment directly has an influence but it is not 
significant to the burden of care, meaning that the environmental conditions of the community 
have less effect on the burden of care for people with disabilities in the Province of Bali. 

The level of disability, family economy, family environment, school environment, community 
environment, and the burden of care directly have a positive and significant impact on the 
education of children with disabilities in the Province of Bali. 

The level of disability, family economy, family environment, school environment, community 
environment, the burden of care and education of children with disabilities directly have a positive 
and significant impact on the independence of persons with disabilities in Bali Province. 

The burden of caregiving as a mediating variable between the level of disability, family 
economy, family environment, and school environment gives a significant effect on the education 
of children with disabilities in the Province of Bali. While the influence of the community 
environment on the education of children with disabilities through the burden of caregiving as a 
mediating variable has no significant effect. 

Education of children with disabilities as mediating variables between the level of disability, 
family economy, family environment, school environment, community environment, and the 
burden of care has a significant effect on the independence of persons with disabilities in Bali 
Province. 

Based on the results of this study, the government, NGOs and social organizations to 
encourage increased access and quality of education for children with disabilities, skills training 
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and empowerment of persons with disabilities to foster independence and fulfill the rights of 
persons with disabilities. 
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